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The Ringling Bayfront Gardens:  

An Introduction 

While The Ringling is celebrated for its collections 
of fine art and circus artifacts, the gardens that fill 
the estate are an equally invaluable part of the 
legacy that John and Mable Ringling left to the 
people of Florida. These gardens form the 
museum’s “living collections,” filled with a diverse 
array of native and exotic plant specimens spread 
over 66 acres.  

The Ringlings began shaping the grounds of their 
Sarasota property shortly after purchasing it in 1911. In addition to planting hedges and palms along the 
walkways and waterside frontage, this early landscaping work may have included the introduction of the 
banyan trees that now dominate the grounds. Mable Ringling oversaw the planting of her formal Rose 
Garden in 1913, followed by the Secret Garden, where she planted specimens given as gifts by friends and 
neighbors. As the Ringlings improved their property with the construction of Ca’ d’Zan and the Museum of 
Art, other landscaping projects were undertaken to beautify these new spaces.  

In the years following the deaths of John and Mable, changes and improvements to the property have 
continued. The educational and scenic Millennium Tree Trail, featuring dozens of local and regional tree 
varieties, was added in 2000 with the assistance of the National Arbor Day Foundation. A palm-lined 
promenade along the waterfront and the secluded Dwarf Garden filled with comical statues and bamboo 
further contributed to the botanical diversity of the estate. Today, visitors to The Ringling can encounter a 
wide variety of plants and animals as they enjoy the natural beauty of the Bayfront Gardens. 
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WELCOME, EDUCATORS! 

This resource can serve as your 
guidebook to The Ringling’s fascinating 
Bayfront Gardens. For each grade level, 
you’ll find lesson ideas that will turn a 
garden visit into a hands-on science 
exploration. You’ll also find suggested 
activities to connect skills and concepts 
learned in the gardens with content in 
The Ringling’s art and history collections. 
Feel free to adapt these materials to suit 
your classroom needs. Happy exploring! 
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HISTORIC ROAD A number of interesting local and exotic trees line this pathway, which was the 
original approach to Ca’ d’Zan from the main road. 

ROSE GARDEN Completed in 1913, this 27,000-square-foot garden is laid out in a wheel shape 
and contains over 1,000 roses of many varieties, including one named for Mable 
Ringling.  

SECRET GARDEN Mable Ringling planted “onesies and twosies” – specimen plants given to her as 
gifts – in this secluded and informal garden just north of Ca’ d’Zan. 

MUSEUM OF ART  Designed to resemble the gardens found in Italian Renaissance palaces, the 
COURTYARD courtyard is dotted with classical sculptures and is laid out in tiered terraces 

regularly divided into smaller beds of turf and low-growing juniper. 

DWARF GARDEN Near the entrance to The Ringling, this shady circular garden is home to a 
sprawling banyan, swaying bamboo, and whimsical limestone sculptures. 

MILLENNIUM TREE A wide variety of trees are featured along this trail, which includes 
TRAIL    informational signage to educate visitors about Florida’s many tree species. 

PONDS The retention ponds dotting The Ringling grounds are teeming with plant and 
animal life, offering an unexpected glimpse into the underwater ecosystem. 
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For young students, a visit to the grounds and gardens of The Ringling is an opportunity to take in nature using 
all five senses. By paying attention to the natural world and closely observing the living things around them, 
students will gain practice in the skills they need to become inquisitive, scientific thinkers. 

 

Onsite Exploration 

Take an observation walk through the Rose Garden. As students walk in single file 
around the garden, ask them to describe what they can hear, smell, and feel. What 
elements within the garden might be responsible for those sounds, smells, and 
sensations? Which of those elements can students also perceive with their sense of 
sight? Which ones are not easily visible? For something that we can’t see (such as the 
air moving around us), how can we still tell that it’s there?  

FOLLOW UP 
Have students imagine how different animals or insects might find their way around the 
garden using their senses. How might they find their way even at nighttime, when they 
can’t rely on their sense of sight? 

 
 
Onsite Exploration 

Find a comfortable spot on The Ringling grounds and have the class sit together in a 
circle. Ask students to sit quietly for a few minutes, observing all the parts of nature they 
can see from that spot. Then, have students begin listing what they can see. Write one 
response on each index card. Once all students have had the chance to respond, have 
them sort the cards into categories. Depending on age, they might categorize what they 
saw based on the following distinctions: 

 Living organisms vs. Non-living things 
 Plants vs. Animals 
 Solids vs. Liquids vs. Gases 

 

FOLLOW UP 
Discuss other ways students could categorize the things they see around them in the 
gardens. What kinds of information would they need to gather in order to place items 
into the correct categories? How could they obtain that information? 

 

 

DURATION 

15-20 minutes 

STANDARDS 

SC.K.N.1.2  

SC.1.L.14.1 

SC.2.E.7.4 

DURATION 

15-20 minutes 

MATERIALS 

Index cards, 
marker 

STANDARDS 

SC.K.L.14.3 

MAFS.K.MD.2.3 

SC.1.L.14.3 

SC.2.P.8.2 

Grades K-2: Garden Observations 
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Onsite Exploration 

Take students into the Rose Garden and give everyone a few moments to select and 
stand next to a rose of their choice. Using pencils and clipboards, students should 
complete the Plant Profile worksheet. The youngest students can use pictures to fill in 
each data point, and older students can supply written answers. Students should also 
draw a picture of their chosen rose plant, and upper grades can label the different parts 
of their rose drawings, including stem, leaves, and flowers. 

FOLLOW UP 
Point out that these roses all look very different from one another, because they came 
from the seeds or cuttings of different types of roses. Rose plants that all came from 
the same “parent,” however, would likely look very similar. Discuss: How is this similar 
to human beings? In what ways do children look similar to their parents?  

Even with all their differences, there are certain things all the roses in this garden have 
in common. What features do all these roses share? What features do all human beings 
share, despite their differences in appearance? 

 

Classroom Activity 

Distribute one container and one seed to each student. Add about ½ 
teaspoon of superabsorbent gel crystals to each container, and have 
students finish filling their containers with water, using a popsicle stick to 
stir the gel crystals into the water. After a few seconds, a clear, jelly-like 
substance will form in each container. Each student should add one seed 
to his/her container, pushing it down into the gel. 

Have students check their seeds over the next several days. Once seeds 
begin germinating, students can record periodic observations in a journal, 
noting the progression of root development and seedling growth.  

FOLLOW UP 
Try subjecting individual seeds to different conditions. What happens 
when you place one of the containers in a dark closet, for example? What 
happens if you mix a small amount of plant food in with the gel? See what 
other variables students can think of, and have them record their 
observations of seeds planted under different conditions. 

 

Connecting to the Bayfront Gardens – Museum of Art 

After observing plants and animals in the gardens, students can visit the Museum of Art to 
further develop their observation skills. Go on a “Bug Hunt” in the galleries – how many insects 
can students find depicted in works of art? In Gallery 15, find the portrait by Noël Nicolas Coypel, 
and notice the child’s moth wings. How do you think the artist got them to look so realistic? 

DURATION 

20-30 minutes 

MATERIALS 

Plant Profile 
worksheet; pencils; 
clipboards 

STANDARDS 

SC.1.L.14.2 

SC.1.N.1.2 

SC.2.P.8.1 

DURATION 

20-30 minutes for planting, plus 
10 minutes for journaling several 
times over 1-2 weeks 

MATERIALS 

Small glass or plastic containers 
(such as baby food jars); seeds; 
superabsorbent gel (such as 
Horta-sorb); water; popsicle 
sticks or other stirrers 

STANDARDS 

SC.K.N.1.3  /  SC.1.N.1.3 

SC.2.L.16.1 
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There are hundreds of impressive trees dotting the Bayfront Gardens at The Ringling. For students in upper 
elementary grades, these trees offer a large-scale look into the lives of plants. Examining the leaves, trunks, and 
roots of various trees can help students increase their understanding of how plants work and the role they play 
in our lives. 

 

Onsite Exploration 

Take students to the Millennium Tree Trail. Discuss the fact that green plants, unlike 
animals, make their own food to survive. Review the role that leaves play in producing 
food for a tree.  

As students walk along the tree trail, they should work in pairs or small groups to 
examine a variety of leaves on the trees that they pass. In notebooks or journals, 
students can record the shape, color, and texture of leaves they find and describe how 
they are arranged on the branch. Have groups share their results on the different types 
of leaves they examined. Was there a particular color, shape, or size that was more 
common than others? Why might that be? 

FOLLOW UP 
To demonstrate why leaves are the shape that they are, have students work in groups 
to cut shapes from paper. Each group should cut out one square, one circle, and one 
leaf shape. Then, have them tape the top end of a bendable straw onto each shape. As 
they slowly drip water into the other end of each straw, students will find that the 
square and circle collect water until they collapse, but the leaf shape will channel the 
water off its surface. How does this shape benefit leaves when it rains? 
 

 

Onsite Exploration 

While exploring the Millennium Tree Trail, have students break into pairs and instruct 
each pair to select a tree that they would like to learn more about. Pairs will then 
estimate the height of their tree and the total area of its leaf surfaces. 

HEIGHT: One partner stands at the tree’s base. The other partner walks about 15 paces 
away from the tree and holds a pencil up at arm’s length. Gradually, this partner walks 
backward until the tip of the pencil is lined up with the top of the tree, and the end of the 
pencil is aligned with the base of the tree. S/he then turns the pencil parallel to the 
ground, keeping the bottom lined up with the base of the tree. The other partner should 
then walk away from the tree’s base until s/he is standing in line with the pencil’s tip. By 
counting the number of steps it took, measuring the student’s foot, and then 
multiplying, each pair can find the height of their tree.  

DURATION 

30-40 minutes 

MATERIALS 

Pencils; crayons; 
journals or 
notebooks; rulers; 
bendable straws; 
tape; water 

STANDARDS 

SC.3.L.14.1 

SC.3.L.17.2 

SC.3.N.1.3 

SC.4.N.1.6 

DURATION 

45-60 minutes 

MATERIALS 

Pencils; rulers; 1-
inch graph paper; 
journals or 
notebooks 

 

Grades 3-5: All About Trees 
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SURFACE AREA OF LEAVES: Each pair should find one leaf from their tree and trace its 
outline onto a piece of 1-inch graph paper. Then, they can estimate the leaf’s surface 
area by counting up the number of squares that are at least half covered by the leaf 
shape. To estimate the total surface area of all leaves on a tree, pairs should: 

 Start with the surface area of one leaf. 
 Count the number of leaves on a single twig. 
 Count the number of twigs on a single small branch. 
 Count the number of small branches on a single 

large branch. 
 Count the number of large branches on the tree. 
 Multiply all those numbers together. 

FOLLOW UP 
Create a class graph showing how tree height compares to leaf surface area. Do taller trees typically have a 
larger amount of total leaf surface area? Why might that be?  
 

Classroom Activity 

After students have examined and measured their selected trees and read the labels 
provided on the Millennium Tree Trail, they can each sketch a picture of their tree or 
take a photograph of it. Then, return to the classroom for further study. Have students 
use library resources or the internet to conduct research on their selected tree type. 
Some possible facts to research are: What kinds of creatures might live in your tree? 
What resources does it provide to humans? Is it native to Florida, or was it brought here 
from another place? What features make it well suited to its environment? 

Once students have gathered sufficient information, have them design posters 
advertising their trees. The posters can be styled as real estate ads describing the 
features and specifications of each tree. Students can use the photographs or sketches 
they made at the museum to inspire their poster illustrations. 

FOLLOW UP 
Encourage students to look around town for other examples of their selected tree 
types. If they spot any, have them share with the class: Where were these other 
specimens located? How did they compare with the examples at The Ringling? Were 
their growing environments similar to the ones on the Millennium Tree Trail? 

 

Connecting to the Bayfront Gardens – Ca’ d’Zan 

The interior of Ca’ d’ Zan features a unique kind of wood from a tree that is native to the region. Pecky cypress, 
which was used in the mansion’s court ceiling, is wood from cypress trees that have been attacked by a fungus. 
The fungus leaves grooves and tunnels in the tree, giving the lumber a rustic, pitted appearance. Cypress wood 
is a popular building material in Florida due to its resistance to decay. Visit the first floor of Ca’ d’Zan and see if 
students can spot the pecky cypress wood! What other Florida trees provide resources that humans can use? 

STANDARDS 

SC.3.N.1.3  

SC.4.N.1.4 

MAFS.3.OA.1.3 

MAFS.3.MD.2.3 

MAFS.4.NBT.2.5 

MAFS.5.NBT.2.5 

 

DURATION 

60-90 minutes 

MATERIALS 

Poster board; 
crayons or 
markers; books or 
other resource 
materials 

STANDARDS 

SC.4.L.17.4 

SC.4.L.16.2 

SC.5.L.17.1 
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Throughout The Ringling’s grounds and gardens, you’ll find several different small ecosystems to explore. 
Middle school students will find a rich and engaging ecosystem in the ponds of the Ringling estate, where a 
variety of plants, invertebrates, fish, amphibians, and birds live together in a complex system of relationships. 
Hands-on exploration of these ponds can help students better understand the delicate ecology of our world. 

 

Onsite Exploration 

Bring students to the pond next to the Dwarf Garden. As students stand on the bridge 
that spans the pond, see what plants and animals they can spot in and around the 
water. Discuss: Where might these organisms get the energy they need to survive?   

To demonstrate the interconnectedness of the pond ecosystem, give each student a 
Pond Organism ID Card. You (the teacher) should hold the Sun card. Ask: Which of these 
organisms can get its energy directly from the sun? Once students have identified a 
plant that can get energy from the sun, toss the ball of yarn to the student holding that 
card. (Make sure you hold on to one end of the yarn.) Then, have students identify 
something that can get its energy by eating that plant. The ball of yarn should be 
tossed again, with the plant-holding student keeping hold of the piece of yarn. Once you 
reach the “top” of your food chain – when you get to an animal with no predators – cut 
the yarn and start again at the sun. 

Once several food chains have been constructed, you’ll begin to see a food web 
emerging. Discuss: What would happen if one of these populations was removed from 

the ecosystem? How would the food web be affected? 

FOLLOW UP 
Act out the ripple effect that can occur within ecosystems. With students holding their pieces of yarn, have one 
student tug on his/her yarn to represent an issue within that particular population. Anyone connected to that 
organism in the food web will also feel the tug. Those students should then tug on their other pieces of yarn, to 
simulate the next level of effect. Discuss: What problems might the “tugs” represent in the real world? 
 

Onsite Exploration 

Near the pond next to the Dwarf Garden, ask students: Which do you think is more 
abundant in this pond – producers or consumers? Why? 

To demonstrate how energy transfer is related to population size, use the Pond Organism 
ID Cards to act out the transfer of energy within a food chain. Pass out the cards and 
have students divide themselves by trophic levels based on the organism they’re 
holding: 

 

DURATION 

15-20 minutes 

MATERIALS 

Pond Organism ID 
Cards; ball of yarn; 
scissors 

STANDARDS 

SC.7.L.17.1 

SC.7.L.17.3 

DURATION 

15-20 minutes 

MATERIALS 

Small plastic or 
paper plates; 

Grades 6-8: Ecological Relationships 
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 Primary producers (plants) 
 Primary consumers (small animals that eat plants) 
 Secondary consumers (animals that eat the primary consumers) 
 Tertiary consumers (larger animals that eat the secondary consumers) 

Choose one student from each level, and line them up in order. Give each of the four 
students a small plate. Use water to fill up the plate of the student representing the 
primary producer. S/he should transfer the water to the plate of the next person in line, 
continuing all the way up to the tertiary consumer. At each transfer point, some water 
will be spilled – just as energy is lost between each trophic level in an ecosystem. 

 
FOLLOW UP 
Ask: After carrying out this demonstration, have you changed your mind about the number of producers vs. 
consumers living in the pond? Why must each trophic layer be larger than the one above it? 

 

Classroom Activity 

Use clear glass or plastic jars with tight fitting lids to collect water from the pond near 
the Dwarf Garden. Scoop some water plants into the jars, as well. When you return to 
the classroom, students can conduct several examinations of the water. 

 Using magnifying lenses, see what kinds of organisms students can spot in their 
jars. Books and websites may help them identify the organisms they see. 

 If you have access to microscopes, students can make slides with drops of pond 
water and look for a wide variety of microorganisms. (Visit the Pond Life ID Kit at 
microscopy-uk.org.uk for illustrations of the creatures you can find in pond water.) 

 Have students design and conduct experiments that test what happens to aquatic 
life under different environmental conditions. For example, students could try 
adding salt to one jar (to mimic salt runoff from roads), adding fertilizer to another, 
leaving one in a very warm place, leaving one in a very cold place, or covering one 
with paper to simulate lack of sunlight. Have students make observations over 
several days to see and record the results. 

 

 

Connecting to the Bayfront Gardens – Museum of Art 

The riches of the natural world have long had great appeal for artists. Take a walk through the 
Museum of Art and see how many different types of ecosystems are depicted in the works on 
display. You’ll see everything from ponds to forests to open meadows. What types of 
ecological relationships might exist in those places? Visit Jan Davidsz. de Heem’s Still Life 
with Parrots in Gallery 11. Ask: What different ecosystems are represented by the plants and 
animals in this painting? How might they have all ended up here together on this table? 

Pond Organism 
Index Cards; water 

STANDARDS 

SC.7.L.17.1 

SC.7.L.17.3 

SC.8.L.18.4 

DURATION 

45-60 minutes, 
plus additional 
time over several 
days for 
observation 

MATERIALS 

Clean glass or 
plastic jars; 
magnifying lenses; 
microscopes  

STANDARDS 

SC.7.N.1.1 
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A garden is a wonderful place for older students to contemplate the relationship between humans and the 
natural environment. While The Ringling Bayfront Gardens constitute a relatively small geographic area, the 
plants and animals living here are part of a much broader picture; they contribute to and reflect natural 
processes that happen on a global scale. High school students visiting The Ringling can use the opportunity to 
explore where these gardens fit into the bigger issue of environment sustainability.  

 

Onsite Exploration 

Review the process of photosynthesis with students, reminding them that oxygen is a 
byproduct of this process. This means plants are responsible for producing some of 
the oxygen that humans need to survive. Divide students into small groups and explain 
that they will be working together to estimate how much oxygen is produced by the 
trees that live in The Ringling Bayfront Gardens.  

Hand out maps of The Ringling to students, and assign a section of the grounds to 
each group. After locating their assigned sections, groups should use measuring tapes 
to find the circumference of each accessible tree in their section. This measurement 
should be taken at approximately 4.5 feet up the trunk. (Please note: Students should 
NOT measure banyan trunks. You can assume they are all over 30” in diameter.) Once all 
trees have been measured, students should use the information below to estimate the 
amount of oxygen produced annually: 

 The measurement abbreviated dbh refers to a tree’s diameter at breast height (4.5 feet off the ground). 
 To calculate the diameter of a circle, divide the circumference by π. 

Average Annual O2 Production for Trees of Different Diameters 

dbh of tree (in inches) Avg. amount of O2 produced annually (in pounds) 
1– 3 6.4 
3 – 6 16.5 
6 – 9  32 
9 – 12 49.9 
12 – 15 65.3 
15 – 18 80.8 
18 – 21 100.5 
21 – 24 108.5 
24 – 27 83.7 
27 – 30  200.8 
30+ 243.2 

 
FOLLOW UP 
Discuss: The Ringling’s tree-filled grounds produce oxygen that we breathe. How else might gardens filled with 
trees benefit urban or suburban spaces? 

DURATION 

45-60 minutes 

MATERIALS 

Measuring tapes; 
pencils; notebooks 

STANDARDS 

SC.912.L.18.8 

MAFS.K12.MP.1.1 

Grades 9-12: Gardens in the Global Environment 

Data taken from “Oxygen 
Production by Urban Trees 
in the United States,” by 
David  J. Nowak, Robert 
Hoehn, and Daniel E. 
Crane, in Arboriculture and 
Urban Forestry, 2007. 
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Classroom Activity 

While at The Ringling, have students look for any signs of pests on plants 
growing in the gardens. Tell-tale signs include chewed leaves or flowers, 
eggs or insects clustered on the undersides of leaves, and sawdust-like 
accumulations on plant stems. When students return to class, they can use 
gardening books or online resources (such as the online Pest Control Library 
from the National Gardening Association) to identify the pests.  

Working in small groups, students should discuss: What are some ways 
gardeners at The Ringling could control the pests that we identified? For 
each option they come up with, students should evaluate the pros and cons 
associated with that action. For example, one option might be to use a 
chemical pesticide. The positive result of that decision might be a decrease 
in the target pest population; a potential negative outcome might be the 
introduction of harmful chemicals into groundwater.  

FOLLOW UP 

Read the article Insect Biocontrol of Aphids by Christopher J. Quinn. Discuss: 
What are the pros and cons of using lady beetles to control aphid 
populations? Do you think this is a promising pest control option for The 
Ringling? 

 

Connecting to the Bayfront Gardens – Circus Museum 

Just as the Bayfront Gardens are one particular geographic location 
connected to broader issues in the global environment, the travelling 
circus of the early 20th century was a singular phenomenon that reflected 
contemporary developments in land and resource use. Take students into 
the Circus Museum and the Tibbals Learning Center, where they can learn 
more about the history of the traveling circus. After viewing the artifacts, 
photographs, posters, and maps on display, students should discuss the 
positive and negative impacts that railroad circuses may have had on the 
larger environment. Some possible examples: 

 

DURATION 

45-60 minutes 

MATERIALS 

Gardening books or internet 
access; copies of Insect 
Biocontrol of Aphids: A Review, 
by Christopher J. Quinn, 
viewable at: 

www.arts.cornell.edu/knight_in
stitute/publicationsprizes/disc
overies/discoveriesspring2007
/Quinn.pdf 

STANDARDS 

SC.912.N.4.2 

SC.912.L.17.20 

PROS 
 
Circuses performed in tents, which meant theaters 
and arenas (which use up a lot of lumber and other 
resources) weren’t needed in every town 
 
Circuses introduced people to exotic animals – 
perhaps helped foster appreciation of wildlife? 
 

CONS 
 
Escaped circus animals could threaten native species 
(such as armadillos in Florida) 
 
Coal, wood, or oil burned by steam locomotives 
carrying the circus could cause pollution 
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Tell us about your plant! 

 

What colors are in your plant?  

What shape are the petals?  

Describe the way it smells.  

Describe its texture.  

What shape are its flowers?  

How many flowers are on one stem?  

Describe the way it moves.  

Plant Profile Worksheet 
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KOI 
 

MUSCOVY DUCK 
 

DRAGONFLY 

 
GUPPY 

 

MALLARD DUCK 

 

SNOWY EGRET 

 
HERON 

 

SUN 
 
 

BANDED WATER SNAKE 

 
FLORIDA SOFTSHELL TURTLE 

 

COMMON GALLINULE 

 

ALGAE 

 
PONDWEED 

 

COMET GOLDFISH 

 

OSPREY 

 
 

Pond Organism ID Cards 
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Biodiversity The variety of life within a particular habitat or ecosystem 

Botany  The scientific study of plants 

Chlorophyll The green pigment found in plants that absorbs sunlight to provide energy for photosynthesis  

Consumer An organism that consumes other organisms for food 

Ecology  The study of the relationships among living things and between them and their environment 

Ecosystem A biological community of interacting organisms and their physical environment 

Food chain A hierarchy of organisms, each dependent on the next as a food source 

Food web A system of interlocking and interdependent food chains 

Horticulture The practice of garden cultivation and management 

Photosynthesis      The process by which green plants use sunlight to make food from carbon dioxide and water 

Producer An organism that can make its own food through biochemical processes 

Trophic level A position in a food chain occupied by different organisms with the same feeding mode  

 

 

 

BOOKS 
Grounds and Gardens: The John and Mable Ringling Museum of Art, by Maureen Zaremba and Kevin Greene. Scala 
Arts Publishers, 2013. 

DK Eyewitness: Ecology, by Brian Lane and Steve Pollock. DK Eyewitness Books, 2005. 

175 Amazing Nature Experiments, by G. Morgan. Random House Books for Young Readers, 1992. 

VIDEO 
Crash Course Biology: Photosynthesis by Khan Academy. View at https://www.khanacademy.org/video/crash-
course-biology-108. 

WEB 
How Plants Work: A Guide to Being Green, a plant-based curriculum from the U.S. Botanic Garden, 
https://www.usbg.gov/how-plants-work-guide-being-green 

KidsGardening.Org, a resource site for parents and educators from the National Gardening Association, 
http://www.kidsgardening.org/lesson-and-activity-ideas 

UF/IFAS Extension, an online resource from the University of Florida’s Institute of Food and Agricultural Sciences 
with extensive information on gardening and sustainability, http://solutionsforyourlife.ufl.edu/ 

 

Words to Know 

For Further Learning  



15 SATURDAY FOR EDUCATORS  •  Getting to Know the Bayfront Gardens 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ABOUT THE RINGLING 

 

The Ringling is the remarkable 
legacy of circus owner, art 
collector, and financier John 
Ringling (1866-1936) and his wife, 
Mable (1875-1929). In 1911, John 
and Mable bought property in 
Sarasota, Florida, where they 
eventually built Ca’ d’Zan, a 
palatial winter residence that 
reflects the opulence of America’s 
Jazz Age elites. An art museum 
housing the Ringlings’ impressive 
collection of European, American, 
and Asian art was soon added. 
These treasures were left to the 
state of Florida upon John’s death 
in 1936, and today they have been 
joined by a circus museum, a 
historic theater, and an art library. 
Visitors to The Ringling can enjoy 
66 acres of manicured grounds, 
featuring native and exotic trees 
and a 27,000-square-foot rose 
garden. The Ringling is now 
recognized as the State Art 
Museum of Florida and is 
committed to inspiring and 
educating the public while 
honoring the legacy of John and 
Mable Ringling. 

 

Saturday for Educators programs are funded in part through  
the generous support of the Koski Family Foundation. 

UPCOMING SATURDAYS for EDUCATORS 

 

JAN 16, 2015  Samurai: The Way of the Warrior 

 

FEB 27, 2016 Ink, Silk and Gold: Islamic Art from the 
Museum of Fine Arts, Boston 

 

MAY 7, 2016  When I Ran Away with the Circus 

 

 

Please call 941.359.5700 x3705 
or visit ringling.org to register. 


